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This paper aims to identify the level of competency of pre-service 
carers-educators from various institutions in Malaysia which offer 
ECCE programs towards the development of carers-educators 
professionalism framework. Here, competency is categorised as 
disposition, knowledge, skills and practices. Research: Methodology: 
In this study, quantitative research was conducted and 991 pre-service 
carers-educators from seven types of local institutions were randomly 
selected as respondents. These institutions include public universities, 
the Institute of Teacher Education, private universities, vocational 
colleges, private colleges, the SKM Agencies, and the KAP Agencies. 
Descriptive and inferential statistics based on t-test were applied to the 
survey data collected to answer the research objective.  Findings: 
Findings of the study showed that pre-service carers-educators in 
Malaysia have a significantly high level of competency in disposition, 
knowledge, skills and practices across the institutions. Conclusion 
and Applications: As a conclusion, it can be said that ECCE 
programs in Malaysia have successfully prepared the pre-service 
carers-educators with respectable competencies. This is important to 
provide excellent carers-educators for the future generations enrolled 
in TASKA/TADIKA in Malaysia. Novelty: Future research will be 
required to investigate whether there is a difference in terms of 
competencies between pre-service carers-educators with different 
levels of ECCE professional qualifications in Malaysia.   

 
Key words: ECCE program, carers-educators, competency, disposition, knowledge, 
skills, practices 

 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 10, Issue 8, 2019 

 

140 
 
 
 

Introduction 
 
The Early Childhood Care and Education (ECCE) Program has always aimed at equipping 
pre-service carers-educators the proficiency in workingin working aptly and in being able to 
take responsibility for educating children holistically. This program is required to create 
opportunities for the carers-educators to enhance their level of disposition, knowledge, skills, 
and practices which counted as important competencies in early childhood education. 
Fundamentally, the ECCE program needs to be aligned and based on established standards 
(Saracho & Spodek, 2007). This is because there are various institutions from both 
government and private sectors that are providers of the ECCE programs. However, standards 
for the ECCE programs do not yet exist in Malaysia (Tee Ying Qin & Mariani Md Nor, 
2018). Many institutions are currently using the National Preschool Standard Curriculum 
(KSPK) and/or PERMATA curriculum when designing and proposing new ECCE programs 
(Malaysian Qualifications Agency,2014). To ensure the high-quality standard of ECCE 
programs, previous studies had recommended that competency, professional development 
and career pathway are among the important indicators for a good ECCE program 
(UNESCO, 2006; Yoshikawa & Kabay, 2015).  
 
Hence, this paper aims to identify and discuss the levels of competency among pre-service 
carers-educators who are currently taking the ECCE programs offered by various institutions 
in Malaysia. The significance of this study is to ensure that ECCE programs offered at 
institutions in Malaysia can provide highly prepared future carers-educators with high 
competencies, especially competencies in disposition, knowledge, skills and practices.  
 
Literature Review 
 
In developing the quality ECCE framework for carers-educators, several aspects need to be 
taken into account. High competency is one of the most important things a carers-educators 
should have (UNESCO & SEAMEO, 2018; National Professional Development Center on 
Inclusion, 2011; Office of Early Childhood Development Virginia Department of Social 
Services, 2008). To ensure high-quality carers-educators, the ECCE programs offered must 
be quality. In this study, institutions offering ECCE programs can be categorised into seven 
types of institutions which are public universities, private universities, private colleges, 
vocational colleges, KAP Agency, SKM Agency and Institute of Teacher Education. 
 
The study conducted by Foong et al. (2018) found that qualified educators in early childhood 
programs have a significant impact on ECCE quality. Findings of studies on the private 
sector status of early childhood workforce in Malaysia and their readiness for further training 
suggest the need to attend to private sector teacher professionalism to provide quality ECCE.  
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Literacy is one of the skills needed to be a good teacher. According to Dolezalova (2015), the 
quality of reading among students is highly dependent on the competence of the teacher in 
shaping quality output from education whereas Prasertcharoensuk et al. (2015) in her study of 
teachers and students in identifying the influence of teacher competency factors and students' 
life skills on student learning achievement found that these two factors were significantly 
related to student achievement. This supports the assertion that teacher competence is very 
important for producing quality students. Furthermore, a study by Koksal (2013) in 
identifying teaching competency levels and professional attitudes of pre-service teachers in 
Pamukkale University Education Faculty, Turkey give similar results. Likewise, the findings 
of the study by Sharbain et al. (2012) point out that there is a positive relationship between 
pre-service teachers' level of competence and their attitudes towards the teaching profession. 
 
In addition, a study by Lilvist et al. (2014) on exploring the dimensions of the construct of 
preschool teachers’ competence showed that students’ definitions of preschool teacher 
competence were composed of six different dimensions: a general pedagogical competence, 
specific content competence, distinct teacher competence, play competence, competence of 
child perspective, and collaborative and social competence. 
 
The focus of the study is on the competency of pre-service carers-educators who are 
participating in ECCE programs at various institutions in Malaysia. The pieces of literature 
strongly support the findings of the importance of competence in being good carers-
educators. 
 
Research Objective 
 
The objective of this study is to identify the level of competencies of pre-service carers-
educators towards the development of a framework for an effective ECCE program. In this 
study, competence is categorised into disposition, knowledge, skills and practices. These four 
elements have been identified as key elements of competency that every ECCE carers-
educators should have.  
 
Methodology  
 
In this paper, the quantitative study conducted is a non-experimental study which is a survey 
study to obtain relevant information to achieve the objectives of the study (Creswell, 2014). 
Through this method, information on the ECCE curriculum currently underway at higher 
learning institutions and training centres offering ECCE-related programs and courses is 
available to assist in developing an effective ECCE program framework in Malaysia.  
 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 10, Issue 8, 2019 

 

142 
 
 
 

In this study, a sample of pre-service carers-educators consisting of students participating in 
the ECCE program from various local institutions in Malaysia was randomly selected. 
Questionnaires were distributed to the respondents at a special session at the institution. The 
research instrument used in this study is a set of the questionnaire presented to the 
respondents. Through this questionnaire, information on the competency which includes 
disposition, knowledge, skills and practices of the respondents on the ECCE program in the 
relevant institutions and agencies in Malaysia, was provided. Furthermore, in addressing the 
objectives of the study, the method of analysis used in this study involved descriptive and 
inferential analysis using t-test.  
 
Analysis and Discussion 
 
The objective of this study is to identify the level of competencies of pre-service carers-
educators towards the development of a framework for an effective ECCE program. Among 
the important elements of this effective framework is the level of professional competency of 
the ECCE pre-service carers-educators itself. In this study, the level of competency was 
divided into four categories, namely disposition, knowledge, skills and practices (Mulder, 
2014; Creasy, 2015). The analysis begins with the overview of respondent distribution 
according to institutions followed by the descriptive analysis on the level of competency for 
carers-educators. Finally, the significance test for the level of competency is discussed. 
 
a) Distribution of Respondents 
 
In this study, 991 pre-service carers-educators were randomly selected as respondents from 
seven types of local institutions including public universities, the Institute of Teacher 
Education, private universities, vocational colleges, private colleges, the SKM Agencies, and 
the KAP Agencies.  
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Figure 1. Percentage of Pre-service Carers-Educators across Institutions 

 
 
Figure 1 depicts the distribution and percentage of pre-service carers-educators across 
institutions. It can be seen that 38% are from the private college, 23% from the KAP Agency, 
15% from the Institute of Teacher Education,8% from the private university and the 
vocational college, and 4% from the SKM Agency and the public university. 
 
b) Distribution of Respondents by States and Institutions 

 
Figure 2. Number of Respondents by States and Institutions 
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Figure 2 shows the distribution of respondents for all seven types of institutions by states or 
federal territories in Malaysia. Most respondents are from Selangor because many institutions 
that offer ECCE program are situated in the state of Selangor. Moreover, it can be seen that 
respondents of this study come from all over Malaysia except for Federal Territories Labuan 
and Putrajaya. There are no respondents from these two federal territories since no 
institutions offer ECCE program. 
 
c) Level of Competency for Pre-service Carers-Educators 
 
Figure 3. Level of Competency 

 
Based on Figure 3, the overall disposition competency has the highest level (µ = 3.6397), 
followed by the skills competency (µ = 3.3352), the practices competency (µ = 3.2150) and 
the knowledge competency (µ = 3.2096). Descriptively, scale 1 refers to very low 
competency, scale 2 refers to low competency, scale 3 refers to high competency, and scale 4 
refers to very high competency. These findings show that the ECCE programs in Malaysia 
had instilled appropriate values in every one of pre-service carers-educators that have 
undertaken the programs, as well as the competency of skills, practices and knowledge. To 
support these descriptive statistics, inferential statistics will be discussed next to check 
whether the competency of pre-service carers-educators in disposition, knowledge, skills and 
practices are significantly high. 
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d) Test of Significance for Pre-service Carers-Educators’ Competency Level 
 
Table 1: T-test of Significance 
Competency t-value p-value 
Disposition 17.560 0.000 
Knowledge 3.580 0.000 
Skills 5.770 0.000 
Practices 2.930 0.003 

 
Table 1 depicts the results of the analysis using a t-test of significance for pre-service carers-
educators competency level. In this analysis, the test value is 2.99 in which the mean greater 
than 2.99 represents high competency, while the mean less than or equal to 2.99 represent 
low competency. Analysis at α=0.05 significance level shows that the ECCE pre-service 
carers-educators significantly has a high level of competency for all types of competencies 
which include disposition (p<0.000), knowledge (p<0.000), skills (p<0.000) and practices 
(p<0.003). These mean that the ECCE programs they had undergone had significantly 
exposed them to the decent level of competency which should be possessed by every carers-
educators. 
 
Conclusion 
 
Carers-educators are very important individuals who could contribute to first-rate ECCE as 
they are unequivocally related to the early education of Malaysia’s future generations. To 
have excellent carers-educators, better ECCE programs are necessary. Hence, both public and 
private institutions that offer ECCE program need a standard framework to represent better 
ECCE programs. Competency is among the important indicators of that make good carers-
educators. Conclusively, high competency in disposition, knowledge, skills and practices 
reflected by the pre-service carers-educators represents the quality of the ECCE programs 
offered by various institutions in Malaysia. Based on the objective of the study to determine 
the level of competency of ECCE pre-service carers-educators, this study revealed that ECCE 
programs offered in Malaysia currently provide pre-service carers-educators with high 
competencies. This showed that they are ready to be proficient carers-educators, and will be 
expected to provide respectable service in TASKA/TADIKA in Malaysia. However, to 
support and strengthen this finding, it is suggested that further study be carried out through 
interview, observation as well as document analysis. Future works will also be required to 
investigate whether there is a difference in terms of the carers-educators level of competency 
with their level of professional qualifications of ECCE in Malaysia.  
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Limitation and Study Forward 
 
The data collection and analysis conducted in this study is subject to limitations, in particular, 
relating to the institutions involved as respondents of the study. In this study, few institutions 
were offering ECCE programs throughout Malaysia. Therefore, the data obtained depends on 
the consent of the institution to participate in the study. Hence, the results of this study 
represent only the respondents from the institutions involved. Future studies will involve 
specific analysis in shaping the quality ECCE framework for carers-educators in Malaysia. 
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