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In Australian research, curricula have been intentionally redesigned to address the 
mental health needs of students from different disciplines. Evidence-based 
curriculum reformation has been advanced for a range of specific disciplines 
including law, medicine and performing arts. However, there is room for further 
advancement of intervention within other disciplines. In Australian contexts, there 
is limited research that provides an evidence-base for art curriculum reformation—
to address the mental health and wellbeing needs of visual art students. This paper 
will discuss the author’s current research, framed by the transformative paradigm, 
that seeks to represent the voices of visual art students by providing a needs 
assessment and recommendations for future curriculum reformation. By involving 
the students in decision-making processes of future intervention, sustainable, 
uniquely tailored techniques can be designed to enhance their wellbeing. In doing 
so, visual art students’ academic achievements, including successful completion of 
their degree and transition into the workforce, may also be increased.  
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Definitions 

Visual art disciplines: for this paper, visual art disciplines are defined as creative art forms that 

are “primarily visual in nature” (UNESCO, 2009). These disciplines can include painting, textiles, 

sculpture and digital art (Australian Bureau of Statistics, 2014). 

Mental health and wellbeing: Mental health is defined as a state of wellbeing (WHO, 2014). 

Wellbeing is described as a positive state that is “not merely the absence of disease or infirmity” 

(WHO, 2014), but rather the thriving or flourishing of an individual (Seligman, 2011). 

Resilience: This paper applies a definiton by Ungar and Liebenberg (2011) that describes 

resilience as a process of negotiating for and navigating through resources to bounce back from 

and potentially thrive through adversity.  

 

Introduction 

Australian research literature continues to highlight ways to address university students’ mental 

health and wellbeing needs. Recommendations in research literature include future directions in 

policy change, furthered rigorous research, university staff training and reform of course 

curriculum to develop effective and sustainable intervention for students (Orygen Foundation, 

2017; Veness, 2016). Resources such as the Enhancing Student Wellbeing handbook for Australian 

higher educators (Baik et al., 2017) provide strategies in which curriculum can be redesigned to 

promote and improve mental health literacy and prevent or respond to students’ mental health 

problems. Although some of this research literature takes a university-wide approach to identifying 

the mental health needs of students, other research literature focuses on university students from 

specific disciplines (Field, 2014; Hassed, de Lisle, Sullivan, & Pier, 2009).  

This paper will discuss the mental health and wellbeing needs of visual art students in higher 

education. Part One examines the literature discussing factors that influence visual art students’ 

mental health and wellbeing. Expanding on the exploration of literature regarding wellbeing 

intervention for specific disciplines; Part Two will identify gaps in knowledge regarding the 

redesign of curricula to enhance visual art students’ wellbeing. Finally, Part Three will describe the 

author’s current research, Visual Arts Wellbeing, a project that will provide a needs assessment of 

Australian visual art students to guide future reconceptualisation of art curriculum that will 

enhance their wellbeing.  
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Part One: factors influencing The wellbeing of art students 

Like other university students, art students can experience a range of factors that influence their 

mental health and wellbeing. University students can experience many challenges including 

financial pressures and performance expectations (Carter, Pagliano, Francis, & Thorne, 2017; 

Evelina, Julia, Johanna, Hernán, & Dan, 2016). Art students completing university degrees can 

encounter similar challenges (Elias & Berg-Cross, 2009; Greason, Glaser, & Mroz, 2015) and 

stressors more unique to their creation process (Lipson, Zhou, Wagner, Beck, & Eisenberg, 2016; 

Thomas & Chan, 2013). To gain further understanding of the types of challenges Australian visual 

art students can encounter during their degree, this paper will now explore the research literature 

that describes the challenges that influence the wellbeing of art students. 

Educational environments often support and nurture the unique creative expression of emerging 

artists. However, there is research literature that indicates how art student's creative voices can 

be silenced during their degrees (Seton & Trouton, 2014). The “organisational structure and 

culture” of higher education can interrupt the creative expression of emerging artists (Thomas & 

Chan, 2013, p. 262) or “privilege the power and voice” of teachers over students (Seton & 

Trouton, 2014, p. 95). This may present a concerning challenge for art students, given the 

creative expression of artist’s unique voices can be considered an intrinsic motivator that is 

highly valued by the artists (Comunian, Faggian, & Li, 2010; Win, 2014). 

 

Creative higher education can be a highly competitive environment where students experience 

harsh criticism of their work (Lipson et al., 2016). Art students can be vulnerable to harsh criticism 

and find it difficult to cope, given they can draw from private aspects of their life (Seton & Trouton, 

2014) and engage in deep, raw emotions to produce their artwork (Lau, 2016). Through their 

unique creation processes, students can view their work as inherently linked to their personal 

identity (Eynde, Fisher, & Sonn, 2016). Hence, the impact on art students from experiencing harsh 

criticism can be exacerbated; particularly if the students have not acquired the psychological tools 

to cope with this criticism.  

In broader social contexts, art students can adopt role expectations that they are outsiders who are 

pushed to the fringe of society (Daniel, 2016). Social role expectations may be reinforced by 
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romantic myths regarding the “solitary artist” (Win, 2014) or “mad genius” (Greason et al., 2015). 

According to Becker (2001), such myths derive from the time of Greek antiquity, where highly 

creative people were described as mad or possessed with power. Although these descriptions were 

initially seen as desirable, in the early 1800’s researchers began exploring the link between creativity 

and “clinical madness” (Becker, 2014; Gwinner, Knox, & Hacking, 2009). Despite strong 

scepticism towards the quality of research regarding creativity and psychosis, media continue to 

support such myths because “madness sells” (Schlesinger, 2009, p. 70). 

Stereotypes and myths influence the way some art students view the value of their work and how 

they contribute to society. For example, isolation is considered as a conditional sacrifice to 

demonstrate the “originality” of creative work (Lindauer, 2011; Røyseng, Mangset, & Borgen, 

2007). This is concerning, given social isolation is a factor that can greatly impact an individual’s 

mental health (Spaniol, 2001). Although certain research literature argues against assumption that 

artists are marginalised from society (Gwinner et al., 2009) there is evidence that art students can 

still view artists as “relatively misunderstood or marginalised” (Daniel, 2016, p. 25).  

Art students can “overidentify” with mental health problems as a way of supporting social 

expectations (Greason et al., 2015). This provides a unique perspective on research that reports 

art students experiencing higher levels of mental ill-health than other university students 

(Larcombe, Finch, & Sore, 2015; Lipson et al., 2016; Naik & Sundaramoorthy, 2016). Art students 

have the power to accept or reject role expectations (Røyseng et al., 2007). However, if art students 

do accept role expectations, they can prioritise the role of the “suffering artist” over their own 

health (Rothenberg, 2001, p. 132). For example, artists can treat anxiety as an energy that can 

stimulate their creation process (Lau, 2016). 

Other challenges that art students can encounter include what Cloonan (2008) describes as 

“anticipatory depression” regarding the precarious creative workforce they wish to enter. Like law 

students in Australia (Ryan, 2018), art graduates are required to enter into a highly competitive 

industry where core creative jobs are limited (Daniel & Johnstone, 2017). Recent Australian 

research indicates that on average, “one in five composers, community artists and visual artists” 

do not acquire a creative job until after three years has passed (Throsby & Petetskaya, 2017, p. 44). 

This research also reports that roughly three quarters of practising artists are highly educated with 
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university degrees, yet their financial income is “far below those earnt by other qualified 

practitioners in other professions” (Throsby & Petetskaya, 2017, p. 9).  

The challenges that art students in general experience can influence the wellbeing of visual art 

students, specifically. Regardless of whether or not art students “over-identify” with mental ill 

health (Greason et al., 2015), research reporting high levels of mental health problems for these 

students (Larcombe et al., 2015; Lipson et al., 2016) suggests a necessity for intervention to protect 

their health. A content analysis of 35 Australian art courses indicates that this necessity may not 

currently be met within Australian higher education (Daniel & Johnstone, 2017). This Australian 

research found that only 11.4% of these courses focus on wellbeing and mental health in their 

course content (Daniel & Johnstone, 2017, p. 96). 

Higher art education can help protect and enhance the wellbeing of visual art students by 

reconceptualising art curriculum to address their mental health needs. Given arts students can 

experience challenges that are unique to their creative practice (Seton & Trouton, 2014), it is 

possible that only university-wide approaches to enhancing students’ wellbeing will not address 

their unique experience. However, by redesigning curriculum specifically to enhance the wellbeing 

of visual art students, they will be better equipped to manage the challenges they can experience 

both during their degree and after graduation. To explore ways that curriculum can be redesigned 

to intervene and protect students’ mental health, Part Two will discuss examples of Australian 

curricula developed for students from specific disciplines.  

Part Two: wellbeing intervention for university students 

Australian university students’ wellbeing can be cultivated and supported by intentionally designing 

curriculum to meet their mental health needs (Fernandez et al., 2016). As described by Baik et al. 

(2017, p. 17), curriculum is central to the student’s experience. Curriculum has potential to support 

or undermine students’ wellbeing by influencing their psychological resources, their development 

of relationships and awareness of challenges they might experience (Baik et al., 2017, p. 15). Hence, 

curriculum can help equip students with the “social, moral, emotional, and intellectual skills 

required to enhance and sustain individual wellbeing” (Lambert, Passmore, & Joshanloo, 2018, p. 

2).  
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Higher education provides an ideal environment to enhance and sustain students’ wellbeing (Carter 

et al., 2017; Lambert et al., 2018). This could be achieved through a positive education framework, 

where both traditional educational skills and tools for students to flourish in life are taught (Kern, 

Waters, Adler, & White, 2015; White, 2016). Redesigning art curriculum to reflect a positive 

education framework requires committed leadership and the “remodelling of principles 

underpinning the approach” (Oades, Robinson, Green, & Spence, 2011). However, these types of 

intervention do not require extensive resources and can ultimately help students develop “greater 

versions of themselves” (Lambert et al., 2018, p. 15). 

One example of positive education curriculum is the Lawyering and Dispute Resolution subject, 

from the Queensland University of Technology (QUT, Field & Duffy, 2012). This first-year 

subject was designed for law students as a positive psychology scholarship of a hope framework 

(Field, 2014). During the subject, content was delivered to support students in developing their 

professional identity and build awareness of the challenges they might encounter in legal study. 

One assessment for this subject used reflective practice help establish “an emergent sense of 

professional identity” (Field, 2014, p. 34). The assessment requirements were that students hear 

the career story of a lawyer and write a 2000-word scholarly reflection to demonstrate an 

understanding of positive professional identity (Field & Duffy, 2012).  

The Lawyering and Dispute Resolution subject has been run annually since 2011, demonstrating 

the sustainability and effectiveness of the curriculum. In 2014, this subject experienced a shift into 

core compulsory curriculum (Field, 2014). Positive feedback provided by students would have 

contributed to this change. Law students expressed an increase in engagement, motivation and 

wellbeing gained through a positive approach (Field & Duffy, 2012). Regardless of the “size” or 

impact of these positive experiences, Field and Duffy (2012, p. 141) posit that the higher education 

sector is ethically obligated to enhance the wellbeing of law students through legal curriculum. 

The next example of wellbeing intervention is the Health Enhancement Program (HEP) (Hassed, 

Sierpina, & Kreitzer, 2008). This program is tailored for first-year medical students at Monash 

University in Australia. Two key components for this curriculum are the mindfulness program and 

the Education, Stress, Management, Spirituality, Exercise, Nutrition, Connectedness, and 

Environment (ESSENCE) lifestyle model (Hassed et al., 2009). Although the content can be 

integrated into curriculum for other university students (Baik et al., 2017), HEP students receive 
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content that is specifically relevant to clinical medicine. For example, medicine students are 

required to role-play in their exams and discuss how they can help a patient understand 

mindfulness-based stress management.  

HEP demonstrates an effective and sustainable way to enhance medical students’ wellbeing. For 

instance, the program has been a consistent part of core curriculum since 2002 (Hassed et al., 2008, 

refer to www.monash.edu for latest medical handbook). Since implementation, HEP has been 

systematically evaluated, revealing positive outcomes including students’ increased quality of life 

(Fernandez et al., 2016, p. 803) and improved use of mindfulness practices (Hassed et al., 2009). 

Aspects of the mindfulness program have also been integrated into other undergraduate programs 

for various disciplines, across national and international universities (Baik et al., 2017, p. 32). 

In the research literature, there is evidence of curricula designed to enhance the wellbeing of 

performing art students (Moyle, 2016; Osborne, Greene, & Immel, 2014). The Transitional 

Training Program (TTP), for example, was developed by staff at QUT in 2004 for first-year dance 

students (Huddy, 2016). This program applied performance psychology and career counselling, 

delivered “seamlessly” within curriculum to help students transition into their first year (Huddy, 

2016, p. 31). Before final examination, students completed two performance psychology 

workshops to help them discuss stress and motivation regarding their exams (Huddy, 2016). 

Outcomes for this intervention were positive, with students reporting increased understanding of 

their career trajectories (Huddy, 2016). 

However, there is limited mention of curriculum designed to enhance the wellbeing of art students 

who are not from performing art disciplines. To date, only one example has been found in the 

research literature. The Interior Visualisation subject, QUT, was designed for first-year architecture, 

engineering, fashion design, and interior design students (Baik et al., 2017, p. 33). This subject 

delivers four lectures over four weeks, providing students with an outline of four thinking styles 

(analytical, critical, reflective and design thinking) through design drawing and visualisation. 

Student feedback for this subject reported increased confidence, self-awareness, and deeper 

engagement—“particularly in completing the activities and assessment tasks” (Baik et al., 2017, p. 

34). 

A review of research literature indicates that there is a significant gap regarding wellbeing 

intervention for other visual art students enrolled in Australian universities. This review has found 
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that there is no higher education curriculum uniquely tailored to meet the wellbeing needs of these 

students. To date, evidence of wellbeing intervention for artists from visual artists disciplines has 

only been found in initiatives outside of the higher education sector (https://medium.com/never-

not-creative). The Never Not Creative community provides a space for discussion and sharing of 

information to “improve the wellbeing of everyone in the industry and promote the value of 

creativity in the world" (Wright, 2018b). This community seeks to establish new standards within 

the creative industries through a pledge system and the development of resources including a 

mental health policy (Wright, 2018a).  

There are still many opportunities for research to identify, develop and evaluate curriculum that 

can enhance the wellbeing of students learning other visual art disciplines. Such intervention can 

benefit students who are completing undergraduate degrees in areas like fine arts, illustration, 

design and digital media. However, developing effective and sustainable art curricula first requires 

a rigorous understanding of visual art students’ wellbeing needs.  A review of research literature 

indicates a lack of rigorous assessment in visual art students’ wellbeing and mental health. This gap 

can be addressed through a needs assessment; a detailed process of “determining a community’s 

needs” (Mertens, 2009, p. 109). Providing a needs assessment will help to guide academic educators 

to develop uniquely tailored curriculum that meets the wellbeing needs of visual art students. 

Part Three: A wellbeing needs assessment of visual art students 

To design curriculum that addresses the mental health and wellbeing needs of visual art students, 

an accurate assessment of their needs is required. Given visual art students can be marginalised 

during their education and in broader social contexts (Daniel, 2016; Seton & Trouton, 2014), 

developing a needs assessment for these students requires a research approach that empowers and 

validates each participant (Mertens, 2015). This can be achieved by adopting a theoretical 

framework that seeks to represent the voices of participants and involve them in the decision-

making processes of the research. Part Three of this paper will discuss current, mixed methods 

research project called Visual Arts Wellbeing that has been designed with a transformative paradigm 

framework. 

The purpose of Visual Arts Wellbeing is to develop a mental health and wellbeing needs 

assessment of visual art students in Australian higher education. To achieve a more complete 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

41 
 

understanding of student mental health and wellbeing needs, this parallel mixed method research 

is gathering qualitative (interview) data and quantitative (survey) data. The priority for this research 

is not to diagnose mental health disorders, but to explore the students’ current wellbeing and 

provide a series of recommendations derived from student perspectives; to inform future 

directions for curriculum reformation. To accurately represent the views of visual art students—

and to enhance their wellbeing through reconceptualised curriculum—a transformative paradigm 

has been adopted. 

Both the transformative paradigm, wellbeing and resilience theory have been used to shape the 

design of this parallel mixed methods research project. The transformative paradigm can be 

considered as an “umbrella” that mixes different paradigmatic perspectives (Mertens & Wilson, 

2012). The transformative paradigm supports multiple social theories, including positive 

psychology, wellbeing, and resilience theory (Seligman, 2011; Sweetman, Badiee, & Creswell, 2010; 

Ungar & Liebenberg, 2011). At times, these theories overlap. For example, the transformative 

paradigm, wellbeing, and resilience theory operate from a principle that the strengths of individuals 

need to be understood in order to find ways to improve their lives (Mertens, 2009; Seligman, 2011; 

Southwick, Bonanno, Masten, Panter-Brick, & Yehuda, 2014).  

The wellbeing and resilience theory (Seligman, 2011; Ungar & Liebenberg, 2011) have been used 

to inform the design of research methods. Application of this framework can provide an evidence-

base that guides the development of intervention and helps students “achieve greater versions of 

themselves” (Lambert et al., 2018, p. 15).  One purpose of wellbeing theory is to identify areas that 

are promising for intervention and positive change (Huppert & So, 2013). Similar to wellbeing 

theory, resilience theory seeks to identify what works best for people who are bouncing back from 

stressors—and to find times to use effective intervention that benefit people who are vulnerable 

to stressors (Liebenberg & Ungar, 2009; Panter-Brick, 2015). 

By adopting a transformative perspective for this research, visual art students’ voices will be 

prioritised to construct an evidence base for future curriculum reform. The transformative 

paradigm allows the voices of an oppressed community to be heard, often by building trust 

through “interactional relationships” with participants (Egbo, 2005; Mertens, 2003). Therefore, 

this research seeks to engage visual art students in the decision-making process of future wellbeing 

intervention. Consulting students as “co-creators of learning” (Bovill, Cook‐Sather, & Felten, 
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2011, p. 134) can empower students to choose how their education enhances their own wellbeing; 

and the wellbeing of visual art students in the future. Such participation can dismantle educator’s 

power privileges over their students, enabling the students to freely express their own voice (Bovill 

et al., 2011).  

One way that this research reflects the theoretical framework is through initial engagement with 

art communities to develop ways of recruiting participants. To invite Australian visual art students 

to participate in this research, a variety of new media artwork was developed by members of an 

art community located in North Queensland. The members of this community include a variety 

of art students and graduates, who assisted in developing two animation videos and illustrations 

that are now available on the website: wellartist.org. The first animation provides general 

information about the research, whereas the second incorporates animation with a film of the 

author who directly invites art students to participate.  

Members of Australian art communities were involved in all stages of developing these creative 

invitations to participate in the research. Preliminary advice regarding ways to achieve interest from 

art students was provided through meetings with visual art students from a university in North 

Queensland, and online discussions via a Facebook art student community. Once a script was 

written by the author, a team of two art practitioners and a current art student collaborated to 

create the visual and sound aspects of the animation. These animations evolved according to 

continued feedback offered at various stages by art students and graduates in Australia.  

Involving members of the art community in the creative representation of this research has 

enriched the way it is viewed by visual art students. By providing highly visual, friendly 

communication, the animation videos can encourage art students to perceive the author as willing 

to establish and sustain their trust while advocating for change that can benefit them. The auditory 

message provided by the author may also help students feel empowered to be agents of change 

(Underhill & McDonald, 2010) who can influence the future of visual art education. For example, 

in the second video visual art students are directly invited to “be the key voice that drives any 

recommendation” provided in the author’s research. 
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Conclusion 

Visual art students should be viewed as equals who can greatly influence culture and society with 

their unique voices. Throsby and Petetskaya (2017, p. 16) argue that the creative arts (including 

visual arts) play a central role in our society and provide a “foundation on which cultural life 

depends”. These visual art students can be seen as powerful, resilient, and active agents that can 

effect change in hope for a better future. Involving these students as central to the decision-making 

processes of research can transform the processes in which education staff develop curriculum to 

enhance their wellbeing and resilience. This is vital, given each student has a personal 

understanding of their own wellbeing and ways to enhance it.  

Prioritising visual art student’s opinions as the foundation for reconceptualising curriculum may 

provide sustainable, positive outcomes. For example, students with enhanced wellbeing can 

experience increased creative problem-solving skills (Lambert et al., 2018), increased learning, 

creativity and life satisfaction (Kern et al., 2015; Seligman, Ernst, Gillham, Reivich, & Linkins, 

2009). By maintaining that students are central to decision-making processes, educators can build 

student’s trust in newly reformed curriculum. In doing so, visual art students can engage more 

deeply with content that enhances their wellbeing and mental health (Bovill et al., 2011). This can 

positively impact each student’s experience during their education—influencing their academic 

achievements, completion of their degree and transition into the workforce. 

Acknowledgement  

The research outlined in this paper is supported by the Australian Government Research Training 

Program Scholarship. 

 

Reference list 

Australian Bureau of Statistics. (2014). Arts and Culture in Australia: A Statistical Overview (no. 

4172.0). Retrieved from http://abs.gov.au. 

Baik, C., Larcombe, W., Brooker, A., Wyn, J., Allen, L., Field, R., Brett, M., James, R. (2017). 
Enhansing Student Wellbeing. Retrieved from http://melbourne-

cshe.unimelb.edu.au/research/experience/enhancing-student-wellbeing 
Becker, G. (2001). The Association of Creativity and Psychopathology: Its Cultural-Historical Origins. 

Creativity Research Journal, 13(1), 45-53. doi:10.1207/S15326934CRJ1301_6 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

44 
 

Becker, G. (2014). A socio-historical overview of the creativity–pathology connection: from 
antiquity to contemporary times. In J. C. Kaufman (Ed.), Creativity and mental illness (pp. 3-

25). Cambridge: Cambridge University Press. 

Bovill, C., Cook‐Sather, A., & Felten, P. (2011). Students as co‐creators of teaching approaches, 

course design, and curricula: implications for academic developers. International Journal for 

Academic Development, 16(2), 133-145. doi:10.1080/1360144X.2011.568690 
Carter, M. A., Pagliano, P., Francis, A., & Thorne, M. (2017). Australian University Students and 

Mental Health: Viewpoints from the literature. International Journal of Innovation, Creativity and 

Change, (Special Edition: Mental Health, December), 1-25.  
Cloonan, D. (2008). Observations when counselling trainee artists. Journal of the Australian and New 

Zealand Student Services Association (31), 42-55.  

Comunian, R., Faggian, A., & Li, Q. C. (2010). Unrewarded careers in the creative class: The 
strange case of bohemian graduates. Papers in Regional Science, 89(2), 389-410. doi:1435-

5957.2010.00281. 
Daniel, R. (2016). Exploring artistic identity and place in society: perspectives and insights from 

higher education students in Australia. Creative Industries Journal, 9(1), 15-28. 

doi:10.1080/17510694.2016.1154652 
Daniel, R., & Johnstone, R. (2017). Frameworks for Building Artists' Resilience. International Journal 

of Innovation, Creativity and Change, (Special Edition: Mental Health, December), 89-104.  

Egbo, B. (2005). Emergent Paradigm: Critical Realism and transformative research in higher 
educational administration. McGill Journal of Education, 40(2), 267-284.  

Elias, D. M. G., & Berg-Cross, L. (2009). An Exploration of Motivations of Fine Art Students in 
Relation to Mental and Physical Well-Being. Journal of College Student Psychotherapy, 23(4), 228-

238. doi:10.1080/87568220903163850 

Evelina, L., Julia, C., Johanna, W., Hernán, C., & Dan, W. (2016). The Complex Relationship 
between Mental Health and Social Conditions in the Lives of Young Australians Mixing 

Work and Study. YOUNG, 25(4), 339-358. doi:10.1177/1103308816649486 

Eynde, J., Fisher, A., & Sonn, C. (2016). Working in the Australian Entertainment Industry: Final Report 
Retrieved from Entertainment Assist: www.entertainmentassist.org.au/our-research/ 

Fernandez, A., Howse, E., Rubio-Valera, M., Thorncraft, K., Noone, J., Luu, X., Veness, B., Leech, 
M., Llewellyn, G., Salvador-Carulla, L. (2016). Setting-based interventions to promote 

mental health at the university: a systematic review. International Journal of Public Health, 61(7), 

797-807. doi:10.1007/s00038-016-0846-4 
Field, R. (2014). Final report of: Stimulating strategic change in legal education to address high levels of 

psychological distress in law students. Retrieved from Sydney: 

https://eprints.qut.edu.au/87246/3/87246.pdf.  



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

45 
 

Field, R., & Duffy, J. (2012). Better to Light a Single Candle than to Curse the Darkness: Promoting 
Law Student Well-being through a First Year Law Subject. QUT law review, 12(1), 133-156. 

doi:10.5204/qutlr.v12i1.233 

Greason, D. P. B., Glaser, T., & Mroz, K. (2015). Thinking Outside the Box: Psychological Needs 
of Art Students Compared With Traditional Students. Journal of College Student Psychotherapy, 

29(1), 53-71. doi:10.1080/87568225.2015.976099 

Gwinner, K., Knox, M., & Hacking, S. (2009). The place for a contemporary artist with a mental 
illness. Journal of Public Mental Health, 8(4), 29-37. doi:10.1108/17465729200900025 

Hassed, C., de Lisle, S., Sullivan, G., & Pier, C. (2009). Enhancing the health of medical students: 
outcomes of an integrated mindfulness and lifestyle program. Advances in Health Sciences 

Education, 14(3), 387-398. doi:10.1007/s10459-008-9125-3 

Hassed, C., Sierpina, V. S., & Kreitzer, M. J. (2008). The Health Enhancement Program at Monash 
University Medical School. EXPLORE: The Journal of Science and Healing, 4(6), 394-397. 

doi:10.1016/j.explore.2008.09.008 

Huddy, A. (2016). Performance enhancement: A whole of person approach to first year Dance 
students’ transition into tertiary training. Performance Enhancement & Health, 4(1–2), 27-34. 

doi:10.1016/j.peh.2015.09.005 
Huppert, F. A., & So, T. T. C. (2013). Flourishing Across Europe: Application of a New 

Conceptual Framework for Defining Well-Being. Social Indicators Research, 110(3), 837-1246.  

Kern, M. L., Waters, L. E., Adler, A., & White, M. A. (2015). A multidimensional approach to 
measuring well-being in students: Application of the PERMA framework. The Journal of 

Positive Psychology, 10(3), 262-271. doi:10.1080/17439760.2014.936962 

Lambert, L., Passmore, H. A., & Joshanloo, M. (2018). A Positive Psychology Intervention 
Program in a Culturally-Diverse University: Boosting Happiness and Reducing Fear. Journal 

of Happiness Studies. doi:10.1007/s10902-018-9993-z 
Larcombe, W., Finch, S., & Sore, R. (2015). Who's distressed? Not only law students: psychological 

distress levels in university students across diverse fields of study. Sydney Law Review, The, 

37(2), 243-273.  
Lau, K. W. (2016). Understanding creativity competency for organizational learning: A study of 

employees’ assumptions on creativity competency in creative industry. Journal of Management 

Development, 35(10), 1198-1218. doi:10.1108/JMD-12-2015-0174 
Liebenberg, L., & Ungar, M. (2009). Introduction: The Challenges in Researching Resilience. In L. 

Liebenberg & M. Ungar (Eds.), Researching resilience (pp. 3-25). Toronto: University of 
Toronto Press. 

Lindauer, M. S. (2011). Art, Artists, and Arts Audiences: Their Implications for the Psychology of 

Creativity. In S. R. Pritzker (Ed.), Encyclopedia of Creativity (Second Edition) (pp. 58-65). San 
Diego: Academic Press. 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

46 
 

Lipson, S. K., Zhou, S., Wagner, B., Beck, K., & Eisenberg, D. (2016). Major Differences: 
Variations in Undergraduate and Graduate Student Mental Health and Treatment Utilization 

Across Academic Disciplines. Journal of College Student Psychotherapy, 30(1), 23-41. 

doi:10.1080/87568225.2016.1105657 
Mertens, D. M. (2003). Mixed Methods And The Politics of Human Research: The 

Transformative-Emancipatory Perspective. In A. Tashakkori & C. Teddlie (Eds.), Handbook 

of Mixed Methods In Social & Behavioral Science (pp. 135-164). California: SAGE Publications 
Ltd. 

Mertens, D. M. (2009). Transformative Research and Evaluation. New York: The Guilford Press. 
Mertens, D. M. (2015). Research and Evaluation in Education and Psychology: Integrating Diversity With 

Quantitative, Qualitative, and Mixed Methods. United States of America: SAGE Publications, 

Inc. 
Mertens, D. M., & Wilson, A. T. (2012). Program Evaluation Theory and Practice: A Comprehensive Guide. 

New York: The Guilford Press. 

Moyle, G. M. (2016). Career transition programs for professional dancers: Exploration of the current Australian 
context. Retrieved from Brisbane: https://eprints.qut.edu.au/96285/ 

Naik, A. R., & Sundaramoorthy, J. (2016). The relationship between locus of control and 
depression among college students of Gulbarga city. Indian Journal of Positive Psychology, 7(2), 

249-255.  

Oades, L. G., Robinson, P., Green, S., & Spence, G. B. (2011). Towards a positive university. The 
Journal of Positive Psychology, 6(6), 432-439. doi:10.1080/17439760.2011.634828 

Orygen Foundation. (2017). Under the radar: The mental health of Australian university students. Retrieved 

from Melbourne: www.orygen.org.au/Policy-Advocacy/Policy-Reports/Under-the-
radar/orygen-Under_the_radar_summary.aspx?ext 

Osborne, M. S., Greene, D. J., & Immel, D. T. (2014). Managing performance anxiety and 
improving mental skills in conservatoire students through performance psychology training: 

a pilot study. Psychology of Well-Being, 4(1), 18. doi:10.1186/s13612-014-0018-3 

Panter-Brick, C. (2015). Culture and Resilience: Next Steps for Theory and Practice. In L. C. 
Theron, L. Liebenberg, & M. Ungar (Eds.), Youth Resilience and Culture: Commonalities and 

Complexities (pp. 233-244). Dordrecht: Springer Netherlands. 

Rothenberg, A. (2001). Bipolar Illness, Creativity, and Treatment. Psychiatric Quarterly, 72(2), 131-
147. doi:10.1023/a:1010367525951 

Røyseng, S., Mangset, P., & Borgen, J. (2007). Young Artists and the Charismatic Myth. International 
Journal of Cultural Policy, 13(1), 1-16.  

Ryan, E. (2018). Universities must be ‘held accountable’ for law grad oversupply. Lawyers Weekly. 

Retrieved from https://www.lawyersweekly.com.au/sme-law/22737-universities-must-be-
held-accountable-for-law-grad-oversupply 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

47 
 

Schlesinger, J. (2009). Creative mythconceptions: A closer look at the evidence for the "mad 
genius" hypothesis. Psychology of Aesthetics, Creativity, and the Arts, 3(2), 62-72. 

doi:10.1037/a0013975 

Seligman, M. E. P. (2011). Flourish. New York: Free Press. 
Seligman, M. E. P., Ernst, R. M., Gillham, J., Reivich, K., & Linkins, M. (2009). Positive education: 

positive psychology and classroom interventions. Oxford Review of Education, 35(3), 293-311.  

Seton, M., & Trouton, L. (2014). Deconstructing the Taken-For-Grantedness of Institutional 
Knowledge and Power in Arts Education: Restoring the Voice of the Creative Student. In 

W. Midgley, A. Davies, & M. E. Oliver (Eds.), Echoes Ethics and Issues of Voice in Education 
Research (pp. 95-109). S.l.: Sense Publishers. 

Southwick, S. M., Bonanno, G. A., Masten, A. S., Panter-Brick, C., & Yehuda, R. (2014). Resilience 

definitions, theory, and challenges: interdisciplinary perspectives. European Journal of 
Psychotraumatology, 5(1), 25338. doi:10.3402/ejpt.v5.25338 

Spaniol, S. (2001). Art and mental illness: where is the link? The Arts in Psychotherapy, 28(4), 221-

231. doi:10.1016/S0197-4556(01)00108-3 
Sweetman, D., Badiee, M., & Creswell, J. W. (2010). Use of the Transformative Framework in 

Mixed Methods Studies. Qualitative Inquiry, 16(6), 441-454. doi:10.1177/1077800410364610 
Thomas, K., & Chan, J. (2013). Negotiating the Paradox of Creative Autonomy in the Making of 

Artists. Studies in Art Education, 54(3), 260-272.  

Throsby, D., & Petetskaya, K. (2017). Making Art Work: An economic study of professional artists in 
Australia. Retrieved from Australia: www.australiacouncil.gov.au/research/making-art-

work/ 

Underhill, J., & McDonald, J. (2010). Collaborative Tutor Development: Enabling a 
Transformative Paradigm in a South African University. Mentoring & Tutoring: Partnership in 

Learning, 18(2), 91-106. doi:10.1080/13611261003678853 
UNESCO. (2009). Famework for Cultural Statistics. Retrieved from 

http://uis.unesco.org/node/335069 

Ungar, M., & Liebenberg, L. (2011). Assessing Resilience Across Cultures Using Mixed Methods: 
Construction of the Child and Youth Resilience Measure. Journal of Mixed Methods Research, 

5(2), 126-149. doi:10.1177/1558689811400607 

Veness, B. (2016). The Wicked Problem of University Student Mental Health. Retrieved from Australia: 
www.churchilltrust.com.au/media/fellows/Veness_B_2013_The_wicked_problem_of_un

iversity_student_mental_health.pdf 
White, M. A. (2016). Why won't it Stick? Positive Psychology and Positive Education. Psychology of 

Well-Being, 6(1), 1-16. doi:10.1186/s13612-016-0039-1 

WHO. (2014). Mental health: a state of well-being. Retrieved from 
www.who.int/features/factfiles/mental_health/en/ 



    International Journal of Innovation, Creativity and Change.  www.ijicc.net  
Volume 4, Issue 3, Special Edition November, 2018 

 
 

48 
 

Win, T. S. (2014). Marketing the Entrepreneurial Artist in the Innovation Age: Aesthetic Labor, 
Artistic Subjectivity, and the Creative Industries. Anthropology of Work Review, 35(1), 2-13. 

doi:10.1111/awr.12026 

Wright, A. (2018a). Mentally Healthy. Retrieved from https://medium.com/never-not-
creative/mentallyhealthy/home 

Wright, A. (2018b). What is Never Not Creative? Retrieved from https://medium.com/never-not-

creative/what-is-never-not-creative-dc63c2984ab2 
 

 
  


